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Good Evening,
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There will be natural resistance to change, people who say it can’t be
done this way.
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MISSION ‐ To inspire a passion for learning that empowers all students to achieve personal
excellence
VISION ‐ Students will achieve personal excellence when everyone demonstrates: •
Commitment to continuous improvement • High expectations for academic, social,
emotional and behavioral growth • Effective collaboration, communication, critical thinking
and creativity • Ownership, responsibility and accountability for growth and development
Board Policy 6:40
The Superintendent or designee shall recommend a comprehensive curriculum that is
aligned with: 1. The District’s educational philosophy and goals, 2. Student needs as
identified by research, demographics, and student achievement and other data, 3. The
knowledge, skills, and abilities required for students to become life‐long learners, 4. The
minimum requirements of State and Federal law and regulations for curriculum and
graduation requirements, 5. The curriculum of non‐District schools that feed into or from a
District school, provided that the necessary cooperation and information is available, 6. The
Illinois State Learning Standards and any District learning standards, and 7. Any required
State or federal student testing.
The School Board will adopt, upon recommendation of the Superintendent or designee, a
curriculum that meets the above criteria.

6

Jennifer
Reflecting back to how this process started. In 2012 when I came to Antioch the Board of
Education had just published it’s Strategic Plan and there was an emphasis on
implementing a Common Core Aligned Curriculum.
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An ELA and Math curriculum committee was formed.
Coaches and committee members created a definition of curriculum. This definition
defined the work ahead. The first step was looking at the Common Core Standards and we
created SPLASH documents, that unpacked the standards and turned them into I Can
Statements. Then a curriculum cycle was created.
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The teaching and learning work plan was Presented to the BOE December 2012. The work
plan established our timeline and is posted on the teaching and learning website under the
curriculum cycle tab.
The goal of the work was to implement Common Core Aligned curriculum and provide
professional development to staff. We started with the work that was done in 2010 and
built on that work with teacher teams.
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The Math plan

11

We began our curriculum work in 2012 by bringing back documents that the district had
started in 2010. Coaches brought this work to teachers during team times adding new
resources and materials to the document. The 2010 work had the standards and resources
in a month by month document. The coaches began adding in the new resources and
organizing the resources in a UBD format. Jessica Hockett and Lake County ROE content
specialists were brought in to consult with teachers and coaches to help establish Essential
Questions and Key understandings and to begin providing professional development to
teachers on understanding the standards and making them a part of the classroom
instruction.
There were many challenges ahead as we began our curriculum work in 2012.
We started with everything we had and began aligning the materials with the standards
working with grade level teams. This work for math started with taking Everyday Math and
pulling it apart.
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Governors, business leaders, and policy makers realized it was imperative to take action to
raise the bar for U.S. students and ensure teachers were performing at a higher level. The
Common Core standards are the results created from various research studies that were
completed internationally to look at how U.S. students compared to the rest of the world.
Today’s classroom environment requires an increased rigor to meet the demands of college
and career readiness.
By the time students graduate from high school, students should be able to demonstrate
the above Academic capacities (Click through each capacity and summarize the text on the
screen).
Districts need to help students acquire this basic set of academic capacities which will help
them succeed across the content areas.
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These are the data slides that were presented to the BOE last year. Please remember the
dip in 2013 was from the change in ISAT cut scores.
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This is the NWEA data slide that was presented to the Board during previous presentations.
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The Common Core State Standards for Mathematics were
designed to address these challenges. To learn more
about the Standards we are going to talk about the three
shifts, which represent the overarching messages in these
new Common Core Math Standards.
The three shifts in mathematics are; Focus, Coherence,
and Rigor

Focus in the Common Core Standards means two things. What is in
versus what is out, but also what the main focus areas of the standards
are for each grade. This chart shows what the major focus areas are for
K‐8 math. These are the concepts which demand the most time,
attention, and energy throughout the school year. It is through focus in
these key areas in K‐8 that students will be best be prepared for further
studies of math in HS and, consequently, college and career ready.
It is important to note that these are not topics to be checked off a list
during an isolated unit of instruction, but rather these priority areas will
be present throughout the school year through rich instructional
experiences.

Studies like the TIMSS (Trends in International Mathematics and Science Study – this was a
20 year trend study of student performance) study indicated that the decline in data was
nationwide. The country in comparison to international studies was declining in
performance.
The standards had an increase rigor and our data over a five year trend and was showing
flat or declining trends showed us there was a need to re‐evaluate instructional delivery
and materials.
The work that we were doing aligning current materials to the new criteria was showing us
that we needed more rigorous materials in the hands of our teachers and students. This is
when we started step 2 of evaluating everything that was available to us.
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Throughout this presentation it is important to remember that curriculum development is a
continuous cycle.
Each phase is part of a progression that is multi‐step and ongoing. The process progresses
from evaluating the existing program, to designing an improved curriculum, to
implementation, and then back to evaluating
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Now we are here in the 2015‐2016 school year and we would like to take you through the
work that has been done over the past three years in an effort to strengthen math
curriculum in Antioch 34.
Revamping the Math program has been a tremendous undertaking and the teachers have
dedicated the time necessary to begin shifting our thinking to the new criteria and the
need to prepare our students for College and Career readiness.
Teachers have participated in:
Professional Development
Work Teams
Summer Work Groups
Collaborative opportunities
Video tutorials
Shared Leadership, teachers have been presenting to teachers and visiting each others
classroom
Networking with other Illinois districts and states
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Coherence is an important element in the curricular process. Topics are sequenced,
highlighting the connections within a grade and between grades. This slide shows a
coherent algebraic progression from 1st grade to 6th grade. First grade focuses on the
addition and subtraction operations and properties. In third grade we are using properties
for multiplication and division. Fifth grade uses the knowledge of operation and properties
and applies that to writing and interpreting expressions. The sequencing of these
standards creates a foundation to draw from in sixth grade where students use their
knowledge of operations, properties, and expressions to create equivalent expressions.

This example of coherence links 3.OA.8, a major topic to 3MD3, a supporting
topic. Major topics are where instruction will focus for about 70 percent of the
school year. Major topics are concepts that take more time to master. The time
spent on supporting and additional topics is about 20 and 10 percent of
instructional time in a year. Instead of bar charts being “yet another thing to
cover”, detracting from the focus , the standard is telling you how to “aim” bar
charts back to the major work in the grade. These connections are explicit in the
standards. In the past, picture or bar graphs might have been distinct things to
be accessed; now they are connected to major work in the grade.

Another example of coherence within a grade: Area is not
just another topic to cover in Grade 3 . It is explicitly
linked to addition and multiplication in the standards.
This is clear in 5th grade as well when volume is
introduced.

The third shift is Rigor. What does this mean?
This word can mean many different things. For purposes of describing the shifts of the
standards, it does not mean “more difficult.” For example, stating that “the standards are
more rigorous” does not mean that “the standards are just harder.” Here rigor is about the
depth of what is expected in the standards, and also about what one should expect to see
happening in the classroom, in curricular materials, and so on.

One aspect of rigor is building solid conceptual understanding. Once we
have a set of standards that are in fact focused, teachers and students
have the time and space to develop solid conceptual understanding.
{read the slide} There is no longer the pressure to quickly teach students
how to superficially get to the answer, often relying on tricks or
mnemonics. The standards instead require a real commitment to
understanding mathematics, not just how to get the answer.
Play Video
Attention to conceptual understanding is one way that we can start
counting on students building on prior knowledge. It is very difficult to
build further math proficiency on a set mnemonics or discrete
procedures.
Conceptual understanding provides a solid foundation and readily allows
a student to transfer and apply information.

Here is an example of a place value chart that you get when you search
for “place value worksheets” online. It is difficult to assess whether your
students had a conceptual understanding of place value by them
completing this worksheet. It would be fairly obvious to a student who
does not understand place value that the first number goes with
hundreds, the 2nd number with tens and so on. Even on problem letter
h, where it could have asked for deeper understanding, the worksheet
places a 0 for tens to eliminate any need for thinking.
Is this worksheet assessing place value or pattern recognition? This is not
a good example of a place value worksheet.

Here is a snapshot of another worksheet practicing place value
understanding. You can see how a teacher would be able to assess a
student’s conceptual understanding of place value more clearly with the
results of this worksheet. In problems 6‐8, the base ten units in 106 are
bundled in different ways. This is helpful when learning how to subtract
in a problem like 106‐37. The number 106 is the same as 10‐tens and six
one, 37 is the same as 3 tens and seven ones once you regroup you have
9 tens and 16 ones. Now you can subtract 3 tens and 7 ones, 6 tens and 9
ones or 69 demonstrating a conceptual understanding of subtraction and
place value. In #9, we see that if the order is always given “correctly,”
then all we do is teach students rote strategies without thinking about
the size of the units or how to encode them in positional notation.

Two Videos
Another aspect of rigor is procedural skill and fluency. {read slide}
Note that this is not rote memorization. This is the outcome of a carefully
laid out learning progression.
At the same time, we can’t expect fluency to be a natural outcome
without addressing it specifically in the classroom and in our materials.
Some students might require more practice than others, and that should
be attended to.
Additionally, there is not one approach to get to speed and accuracy that
will work for all students. All students, however, will need to develop a
way to get there.
It is important to note here that while teachers in grades K‐5 may find
creative ways to use calculators in the classroom, students are not
meeting the standards when they use them‐‐not just in the area of
fluency, but in all other areas of the Standards as well.

This chart shows a breakdown of the required fluencies in grades K‐6.
Fluent in the particular Standards cited here means “fast and accurate.”
It might also help to think of fluency in math as similar to fluency in a
foreign language: when you’re fluent, language flows. Fluent is not
halting, stumbling, or reversing oneself.
The word fluency was used judiciously in the Standards to mark the
endpoints of progressions of learning that begin with solid underpinnings
and then pass upward through stages of growing maturity.
Some of these fluency expectations are meant to be mental, others need
pencil and paper. But for each of them, there should be no hesitation
about how to proceed in getting the answer with accuracy.

Video
Using mathematics in problem solving contexts is the third leg of the
stool supporting the learning that is going on in the math classroom.
This is the “why we learn math” piece, right? We learn it so we can apply
it in situations that require mathematical knowledge. There are
requirements for application all the way throughout the grades in the
CCSS. {read slide} But again, we can’t just focus solely on application—
we need also to give students opportunities to gain deep insight into the
mathematical concepts they are using and also develop fluency with the
procedures that will be applied in these situations. The problem‐solving
aspect of application is what’s at stake here—if we attempt this with a
lack of conceptual knowledge and procedural fluency, the problem just
becomes three times harder.
At the same time, we don’t want to save all the application for the end
of the learning progression. Application can be motivational and
interesting, and there is a need for students at all levels to connect the
mathematics they are learning to the world around them.

Let’s take this foundational knowledge and see how it applies to our 2015/2016 Goals

32

This is a sample of how the materials are organized for each grade level on the share drive.
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As stated earlier it is important to remember that not all of the content in a given
grade is emphasized equally in the standards.
Some clusters require greater emphasis than the others based on the depth of the
ideas, the time that they take to master, and/or their importance to future
mathematics or the demands of college and career readiness.
In addition, an intense focus on the most critical material at each grade allows
depth in learning, which is carried out through the Standards for Mathematical
Practice.
To say that some things have greater emphasis is not to say that anything in the
standards can safely be neglected in instruction.
Neglecting material will leave gaps in student skill and understanding and may leave
students unprepared for the challenges of a later grade.
The table on this slide identifies the Major Clusters, Additional Clusters, and
Supporting Clusters for this grade.
Focusing on major work aids the implementation of the practice standards because
of the way those standards require more depth
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When building the scope and sequence for each grade level it was built to be coherent,
meaning the grade level and the modules within the grade level build on each other and
highlight the connections. We want students to build a unified principal to help them
understand mathematics is not to have a bunch of ideas memorized. We need to try and
remember how to apply these ideas.
The scope and sequence is built on the major work in the grade level. This is the
connectivity within the grade level.
On every scope and sequence we have identified the Major – green standards, Supporting
– blue standards, and the Additional – yellow standards. When we think of the green, blue,
yellow color coding that are in the modules we need to think how the green standards are
the ones we need to spend the “most” time on. The major standards take longer to
master, and/or their importance to future mathematics or the demands of college and
career readiness.
The scope and sequence also identifies the foundational standards. These are the
standards that set the foundation for that module. This is on the scope and sequence to
help teachers identified how to support students who may be struggling with
understanding the topic.
The scope and sequence also identifies to the Eureka Math Tool and the ISBE Model
Curriculum, providing teachers flexibility to choose from a variety of resources to meet the
needs of their students. If teachers are not ready to use more than one tool focusing on the
use of the Eureka resource provides a comprehensive research based instructional support.
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Eureka provides lessons, assessments, homework, answer sheets, modeled examples for
teachers, video professional development for teachers, newsletters for parents for the
modules, and additional resources to support learning in the classroom. Written based on
the UDL principals allows for and provides a variety of differentiation suggestions to meet
the needs of learners.
The last piece of the scope and sequence are the time frames. This is the pacing, and how
long each module should take to complete. Currently the pacing right now is very difficult
for teachers to keep pace with. This is because we are learning the materials and there are
gaps in the student learning. As we continuously work through the materials and investigate
the standards, the pacing is getting better for teachers. We realize this is a very rigorous
scope and sequence and are continuously, through our summer work, finding ways to
condense lessons and through reflection modify the scope and sequence.
When we originally wrote the scope and sequence we aligned it with the PARCC assessment.
The standards were clustered and modules were organized to make sure the standards that
were on the PBA (performance based assessment) were taught prior to the March testing
window and the standards that were tested on the EOY (end of year assessment) were
covered prior to testing in May.
We understand it doesn’t 100% align to the NWEA test but NWEA is in the process of
updating their assessment to better align to PARCC and SMARTER Balance. As a result the
decision was made to not re‐align scope and sequence to match NWEA at this time.
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The definition of the term curriculum is: Curriculum refers to the means and materials
with which students will interact for the purpose of achieving identified educational
outcomes.
Since the adoption of the CCSS we have been working on finding, creating, and utilizing
resources to create and enhance our curriculum.
This slide reflects the work grades 2‐5 has created, organized, and acquired in the past few
years. Throughout the presentation we will look at tools and materials available, ideas on
how to organize this information, and hopefully start thinking about additional resources
you’d like to explore.
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Anne Meyer and David Rose, who first laid out the principles of UDL in the 1990s, based on
research and best practices. Universal Design for Learning or UDL should not be confused
with UbD, understanding by Design which is used in creating curriculum. UDL consists of a
framework that provides all students an opportunity to learn. Using UDL in the classroom
makes curriculum and instruction accessible and engaging. Curriculum barriers are
reduced; learning is supported; students gain knowledge, skills, and enthusiasm for
learning; and their learning is validly assessed.
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Data driven instruction is a precise and systematic approach to improving student learning
throughout the year. Teachers are continuously evaluating their student’s progress in
learning by asking the questions:
What is the goal?
Where are we? OR Where is the student at?
How are we/you going to get there?
There are several assessment opportunities that are used to drive instruction as seen on
this slide. The key is to drill down in the data and analyze the skills that need to be focused
on to ensure mastery.
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Using rubrics allows for evaluation of the process, not just the final answer.
This provides a wealth of information making them great communication pieces, allowing
for specific feedback. This individual feedback helps the child understand what specific
skills the need to focus and work on or what they are excelling in. Rubrics are a great
communication piece for parents too.
The rubrics indicate standard alignment and identify skills within the various questions.
Using common assessments is a valuable data piece beyond identifying student
need/accomplishments. Grade level teachers use team time to discuss work samples and
share strategies to move students towards mastery.
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The writers of Eureka are a diverse group, with teaching backgrounds from the elementary
grades, middle school, high school, and through the collegiate level. Some were from
Louisiana, while others were from out of state. The vast majority of the writers were
classroom teachers. They were teaching the material they were writing, while being in the
classroom every day. The focus on creating the materials was based on sharing the beauty
and joy that can be found in mathematics.
Nell McAnelly is a math instructor at Louisiana State University and co‐director emeritus of the
Gordon A. Cain Center for Science, Engineering, Technology and Mathematical Literacy at the Baton
Rouge university. She is one of six co‐directors that run the Cain Center, which is an interdisciplinary
unit on campus now.

She said from start to finish, the process took three years. It began when the nonprofit
Common Core Inc., named after University of Chicago standards and now called Great
Minds, responded to a request for proposals from the New York State Education
Department and was awarded three contracts to write the curriculum.
Some who oppose the curriculum often cite its beginnings as a curriculum for another state
and call Eureka Math “re‐branded Engage New York.”
“Modules originally went up on the Engage New York website,” she said. “... The funding
was able to make it available to everyone. We wrote Engage New York, realized how widely
it was being used and that it needed a home other than the Engage New York site. The
material is essentially the same.”
“... One of the advantages to being able to do this nationally is it has been vetted by
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Louisiana, states nationally and by education experts. It gave us a wider perspective,” she
added.
While Engage New York curriculum is finished, Eureka Math writers will continue to engage,
improve and develop other components, McAnelly said. That includes changes or “tweaks”
to address issues or different needs, as it wasn’t perfect when created to meet a “tight
timeline.”
They began writing the resource in 2012 and finished in 2014. Three or four pilot modules
were available and tested in the 2012‐13 school year. Materials rolled out during the 2013‐14
school year. There were some early implementers in Louisiana, and it was implemented in
New York. Identifying precise numbers of early adopters is difficult because initially the
number of digital downloads wasn’t tracked.
Throughout the development process “Writers looked at different grades, so there’s
coherency, consistency, vocabulary and models all lining up,” she said. “Then we would break
down and write each grade level. It was reviewed by parents, teachers, and national
experts.”
“The coherence ... within grade and from grade to grade (makes it work),” she said. “I think
you’ll see better results. Two, the rigor. That doesn’t just mean harder. The definition is a
balance of ‘process skill, concept understanding and the application.’ You need all to work
well in math. You need to understand where it comes from, why it works.”
“And three, fluency. That was a focus all the way through.”
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4 videos
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The use of technology is prevalent on a daily basis. Using the tool engages students, allows
for differentiation of instructional delivery, is used as a means of communication, and can
be used to express thoughts and ideas. Many of our teachers create and use flipcharts as
instructional tools. This is example is an 8th grade flipchart our teachers have created.
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Standard aligned goals are the focus and drive our instruction.
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These goals are shared with students as I Can statements, putting the language in student
friendly terms.
The focus of the lesson is shared with students daily.

45

Video
Students are encouraged to share their thought processes and explain what they do and
how they do it. The clear overlays are a creative manipulative allowing students to
concretely see and prove angle relationships.
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8th grade used their knowledge of lines, angles rotations, reflections, translations, and
transversals to create their own cities.
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Real world application projects like this are a great way to transfer information, apply , and
create. Projects like this cognitively challenge students to move to the hierarchies in
Blooms Taxonomy while providing opportunities to develop 21st Century skills: creativity,
collaboration, communication, and critical thinking.

48

Video
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Feedback from teachers through curriculum survey (summarized)
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Thank you to all the teachers who have been a part of this process! And thank you to our
consultants too!
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